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1. Policy Statement 

At our setting, we are committed to providing a high-quality Early Years education that gives every child the 

best possible start in life. We recognise that children learn best through positive relationships, meaningful 

experiences, play, exploration, and carefully planned adult interactions. 

Our teaching and learning approach is guided by the principles of the Early Years Foundation Stage (EYFS) 

Statutory Framework and reflects the expectations outlined in Ofsted's Strong Foundations report. It also 

aligns with our whole school; 

  

We aim to create an inclusive, nurturing, and stimulating environment where all children feel safe, valued, 

and motivated to learn. 

 

2. Aims 

• Provide a broad, balanced and ambitious curriculum for all children. 

• Promote high levels of engagement, curiosity and independence. 

• Develop children's communication and language skills as a foundation for future learning. 

• Foster strong relationships with families and carers. 

• Ensure all children make good progress from their starting points. 

• Prepare children effectively for the transition into Key Stage 1 by ensuring they develop the 

foundational skills and knowledge necessary for future academic success and personal growth. 

• Support children's emotional wellbeing and personal development. 

• Create an environment where every child can thrive regardless of background or need. 

 

3. Principles of Effective Teaching and Learning 

We are dedicated to ensuring every child attends school daily to thrive through engaging, hands-on 

learning designed to deepen their knowledge, memory, and skills. We build a foundation of security and 

confidence using Maslow’s Hierarchy of Needs*, while the Leuven Scales* guide our approach to high well-

being and engagement, pairing ambitious expectations with the right level of challenge. 
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Teaching and learning within our 

provision is underpinned by the four overarching principles of 

the EYFS: 

A Unique Child 

We recognise that every child: 

• Is constantly learning and developing. 

• Is capable, resilient and confident. 

• Has individual needs, interests and starting points. 

• Learns at their own pace. 

Practitioners carefully observe children to understand their development and plan appropriate 

next steps. 

Positive Relationships 

We believe children learn best through secure and trusting relationships. 

Practitioners: 

• Act as positive role models. 

• Build strong partnerships with parents and carers. 

• Support children to develop confidence and self-esteem. 

• Promote emotional security and wellbeing. 

Enabling Environments 

We provide environments that: 

• Are safe, stimulating and inclusive. 

• Promote independence and exploration. 

• Encourage sustained shared thinking. 

• Support learning both indoors and outdoors. 

Resources are accessible and carefully selected to support curriculum goals. 
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Learning and Development 

Learning experiences are: 

• Well planned and purposeful. 

• Responsive to children's interests and needs. 

• Ambitious and progressive. 

• Carefully sequenced to build knowledge and skills over time. 

 

 

 

 

 

 

 

 

 

 

4. Curriculum (INTENT); Seeds to Saplings 

Our curriculum is a research-based approach, designed to ensure children develop the 

knowledge, skills, and understanding needed for future success. We break learning into small 

steps, allowing practitioners to assess what children already know and build upon it to secure new 

skills.  

While we map progression across distinct age bands—Seeds (age 2), Sprouts (ages 3–4), and 

Seedlings (ages 4–5)—practitioners use this curriculum to tailor teaching to the individual stage of 

development, rather than age. 

The curriculum features seven learning areas, each with a unique offering (appendix 1). 

 

Prime Areas 
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Specific Areas 

5. Teaching Approaches (Implementation) 

Play-Based Learning: The Third teacher  

Play remains central to children's 

learning. 

Children have opportunities for: 

• Child-initiated play. 

• Adult-guided experiences. 

• Exploration and investigation. 

• Creative and imaginative activities. 

We have designed a progressive approach to play, "The Third Teacher" (Appendix 2), which focuses 

on the specific skills and knowledge children gain through our Seeds to Saplings curriculum. Adults use 

this framework to enhance indoor and outdoor continuous provision, ensuring it remains engaging, 

challenging, and allows children to practice new skills independently. 

Direct Teaching: Weekly planning, medium term and long term planning, skill led planning. 

Practitioners provide carefully planned direct teaching using the Plan, Do, Review cycle to: 

• Introduce new knowledge. 

• Teach vocabulary explicitly. 

• Develop phonics skills. 

• Support mathematical understanding. 

• Model language and learning behaviours. 

Communication and 

Language 

Personal, Social and 

Emotional Development 

Physical Development 

 

Children are supported to: 

Develop listening and 

attention skills. 

Build vocabulary. 

Understand language. 

Express themselves clearly and 

confidently 

Children taught to: 

Build positive relationships. 

Manage emotions. 

Develop resilience. 

Become confident and 

independent learners. 

 

Children are provided with 

opportunities to: 

Develop gross motor skills. 

Refine fine motor control. 

Understand healthy lifestyles. 

Build coordination and 

strength. 
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Each learning space will provide a long term curriculum map that outlines key themes, topics, 

enrichment opportunities and overarching objectives (Appendix 3). 

 

 

 

 

 

 

A medium term plan will break down overarching objectives into the sequence in which it will be 

taught with the specific vocabulary identified for each half term. 

 

Any adult taught sessions will be carefully planned using a weekly planning format, which breaks 

down the specific learning objectives, vocabulary and adaptive teaching.  
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Any enhancements that are made to indoor and outdoor continuous provision will have a key skill 

or knowledge focus and be planned outlining the intention (skill or knowledge), activity 

(Implementation), vocabulary and interaction opportunities. Practitioners will use the guiding 

questions to make assessments and next steps based on what they see (Impact).  

 

 

 

 

 

 

 

 

 

 

 

Language-Rich Practice and sustained shared thinking 

Practitioners will; 
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• Use the Seeds to Saplings and Vocabulary Progression planning tool to inform planning and 

carefully select the vocabulary that they want children to understand and learn in every 

learning opportunity. 

• Use ‘Blanks levels of questioning’ to ensure that questions planned are appropriate for the 

age and stage of each child.  

• Engage children in high-quality interactions and conversations following the SHREC 

approach (appendix 4). 

• Read at least 2 stories or sing 2 rhymes and songs every day. 

• Plan for a story and rhyme rich environment. 

 

 

   

 

 

 

 

 

Outdoor Learning 

All children are given a minimum of one hour of outdoor learning per day. Practitioners must plan 

for the outdoor environment using Seeds to Saplings, with a focus on the Prime Areas of Learning 

ensuring that the Intent of each enhancement is clear. 

Any physical development activities must be in line with our whole school handwriting approach 

(Kinetic Letters), and focus on the foundational skills of learning to write. These skills must be 

identified on the outdoor planning format or highlighted on Third Teacher maps. 
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6. Early Reading and Phonics 

We recognise that early reading is crucial to children's future success. 

We therefore: 

• Deliver a systematic synthetic phonics programme. 

• Ensure phonics sessions are regular and progressive. 

• Promote a love of reading through daily story, song and rhyme sessions. 

• Provide access to a wide range of quality texts. 

• Support parents in developing reading at home. 

Children are given frequent opportunities to revisit and apply phonics knowledge throughout the 

environment.  

There is an expectation that one skill led plan each week will focus on listening and attention or 

reading. 

The 'Golden Reader' intervention provides tailored, stage-appropriate support to children 

struggling with the foundational skills of blending, vocabulary, and listening. By accelerating their 

progress, the program helps close the attainment gap so pupils are fully prepared for Key Stage 1 

 

 

 

 

7. Assessment 

Assessment is ongoing and informs teaching and learning. 

Practitioners: 

• Observe children in everyday activities. 

• Use professional knowledge to assess progress. 

• Identify next steps in learning. 

• Monitor children's development regularly. 

Assessment is: 

• Meaningful and purposeful. 

• Embedded within daily practice. 

• Used to inform curriculum planning. 

• Shared with parents and carers where appropriate. 

Nursery practitioners will complete the 2 year developmental reviews in line with government 

guidelines and report this to health visitors accordingly.  
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The Reception Baseline Assessment is completed in accordance with statutory requirements. 

EYFSP is completed for each child at the end of their reception year and submitted to the local 

authority in accordance with statutory requirements.  

 

8. Inclusion and Equal Opportunities 

We are committed to ensuring all children can access a high-quality education and are valued 

and respected. 

We: 

• Adapt provision to meet individual needs. 

• Use visuals 

• Identify barriers to learning early. 

• Work closely with external agencies where necessary. 

• Support children with SEND through appropriate interventions and strategies. 

• Celebrate diversity and promote equality. 

 

9. The Learning Environment 

Our learning environment: 

• Promotes independence. 

• Encourages exploration and curiosity. 

• Reflects children's interests and achievements. 

• Supports all seven areas of learning. 

• Includes high-quality indoor and outdoor provision. 

Continuous provision is rigorously planned, using the Third Teacher Progression of Play Behaviours 

(Appendix 2).  

Practitioners continuously evaluate the play needs, skills and knowledge required of their children 

and upskill their areas of provision according to the appropriate stages. This will be completed as 

a minimum; every half term.  

Practitioners must complete a daily Risk Assessment for indoor and outdoor provision and record 

the outcome on the EYFS RA log.   

 

10. Partnership with Parents and Carers  

Parents and carers are children's first educators and play a vital role in supporting learning. 
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We will: 

• Share information about children's progress. 

• Encourage parental involvement in learning. 

• Maintain open communication. 

• Provide opportunities for parents to contribute to assessments. 

• Support learning at home. 

Each family will be given a Dojo account on completion of their transition period. Practitioners are 

expected to complete a learning journey of each of their key worker children, each half term, to 

share the progress that the child is making. Class teachers are also expected to document a 

summary of weekly learning with parents as a class story.  

The '5 Books a Day' Campaign 

Research demonstrates that children who are read to five times a day during their first five years 

enter school with a significant vocabulary advantage, having encountered approximately 

1,000,000 more words than their peers. To actively support early literacy and language acquisition, 

our school champions the ‘5 Books a Day’ campaign. 

Home Reading Expectations 

To achieve this shared goal, we work in partnership with families to bridge the vocabulary gap. 

The school explicitly requests that parents and carers commit to reading at least two stories a day 

with their children during their time at home. 

Classroom Accessibility and Resources 

To scaffold this initiative and eliminate barriers to high-quality literature, classroom doors are 

opened to parents daily at 3:15 PM. This designated time empowers families to access the 

school’s rich diet of texts and read collaboratively with their children within the learning 

environment. 

 

11. Transition 

The following outlines the timeline for any child starting our EYFS setting at any stage; 

All new to school families will be contacted with notice of a school visit. This will take place in 

school with their named class teacher, key worker or a member of the senior leadership team. 

During this time a School visit form will be filled in with the family (appendix 5). 

Children will start with short sessions as follows; 

2 Year old: hour visits with parents 

3-4 year old: hour visits with parents 

4-5 year old: hour visits with parents 

These will increase as the child settles within the setting 

• Their first visit alone will be for no more than one hour. Parents are welcome to stay in the 

school reception to wait.  

• Once this visit is a success, parents may leave for an extended periods, dictated by the 

class teacher.   

• Half days will be the starting time for up to five days for full day pupils.  

• If a child is distressed parents must be called to pick up, if the child cannot be consoled 

after one hour. 
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• Children must not be left alone when distressed and their key worker must be close by. 

• This process can change at any time and should always put the needs of the child first. 

• If a child settles and then changes happen to their well being, they may start the settling in 

process again. 

12. Safeguarding 

Safeguarding and promoting children's welfare is everyone's responsibility. 

All staff will: 

• Follow safeguarding procedures. 

• Maintain appropriate training. 

• Create a safe and secure environment. 

• Promote children's wellbeing and safety. 

Safeguarding underpins all teaching and learning. 

 

13. Monitoring and Evaluation 

The effectiveness of teaching and learning will be monitored through: 

• Leadership observations. 

• Learning walks. 

• Curriculum reviews. 

• Assessment information. 

• Staff discussions. 

• Parent and child voice. 

Findings will be used to inform continuous improvement and ensure the highest quality provision 

for all children. 

 

Conclusion 

Through high-quality interactions, ambitious curriculum design, rich language experiences and 

strong relationships, we aim to provide every child with the strong foundations they need to 

become confident, capable and lifelong learners. 

 

 

 


