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1. Policy Statement

At our sefting, we are committed to providing a high-quality Early Years education that gives every child the
best possible start in life. We recognise that children learn best through positive relationships, meaningful
experiences, play, exploration, and carefully planned adult interactions.

Our tfeaching and learning approach is guided by the principles of the Early Years Foundation Stage (EYFS)
Statutory Framework and reflects the expectations outlined in Ofsted's Sfrong Foundations report. It also
aligns with our whole school;

To ensure children master a range To ensure children become
of skills and knowledge healthy and active citizens

To provide vocabulary
rich learning and develop cultural capital

We aim to create an inclusive, nurturing, and stimulating environment where all children feel safe, valued,
and motivated to learn.

2. Aims

¢ Provide a broad, balanced and ambitious curriculum for all children.

e Promote high levels of engagement, curiosity and independence.

e Develop children's communication and language skills as a foundation for future learning.

¢ Foster strong relationships with families and carers.

» Ensure all children make good progress from their starting points.

e Prepare children effectively for the transition intfo Key Stage 1 by ensuring they develop the
foundational skills and knowledge necessary for future academic success and personal growth.

e Support children's emotional wellbeing and personal development.

e Create an environment where every child can thrive regardless of background or need.

3. Principles of Effective Teaching and Learning

We are dedicated to ensuring every child aftends school daily to thrive through engaging, hands-on
learning designed to deepen their knowledge, memory, and skills. We build a foundation of security and
confidence using Maslow’s Hierarchy of Needs*, while the Leuven Scales* guide our approach to high well-
being and engagement, pairing ambitious expectations with the right level of challenge.
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What Children Need Most The Leuven Scales for Wellbeing and Involvement
Information for EYFS Practitioners
in Early Years?

The Scale for Wellbeing:

Level

Teaching and . learning within our
provision is underpinned by the four overarching principles of
the EYFS:

A Unique Child
We recognise that every child:

e Is constantly learning and developing.

e |s capable, resilient and confident.

e Has individual needs, interests and starting points.
e Learns at their own pace.

Practitioners carefully observe children to understand their development and plan appropriate
next steps.

Positive Relationships
We believe children learn best through secure and trusting relationships.
Practitioners:
e Act as positive role models.
« Build strong partnerships with parents and carers.
o Support children to develop confidence and self-esteem.
e Promote emotional security and wellbeing.
Enabling Environments
We provide environments that:
e Are safe, stimulating and inclusive.
e Promote independence and exploration.
e Encourage sustained shared thinking.

e Support learning both indoors and outdoors.

Resources are accessible and carefully selected to support curriculum goals.
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Learning and Development
Learning experiences are:

e Well planned and purposeful.

e Responsive to children's interests and needs.

« Ambitious and progressive.

o Carefully sequenced to build knowledge and skills over time.

4. Curriculum (INTENT); Seeds fo Saplings

Our curriculum is a research-based approach, designed to ensure children develop the
knowledge, skills, and understanding needed for future success. We break learning into small
steps, allowing practitioners to assess what children already know and build upon it to secure new
skills.

While we map progression across distinct age bands—Seeds (age 2), Sprouts (ages 3-4), and
Seedlings (ages 4-5)—practitioners use this curriculum to tailor teaching to the individual stage of
development, rather than age.

The curriculum features seven learning areas, each with a unique offering (appendix 1).

Unique Offer
[Stage 2 Stage 3 Stage 4 [Stage 5 [Stage &
Listening and Attention
Tetering o Anicpoles  [Undestonds [ Maylookaifhe [ Rewponds o ok
@ Person tions in single-step speoker hared
. Copy infonation.
re. gst | orrespond with @
your shaes gesture/word
Ustening fo | Stops and locks Listens for a few Begins o Coples simple Pauses. babbles. | Repeals key words,
@ Rhyme. when arhyme or | mements. maybe | anficihate gestures or or says keywords | sounds. o shart
song starts. while sfill moving or | favourite parts | actions thatgo | when the adult phrases.
playing. |e.g. smilng, | with the thyme. | leaves aspace.
clapping.
Responds with bouncing)
facial expression,
sound,
Attention
‘ond Focus
prompled (e.g..
adult s of
calls thelr name).
Enjoys interactive
gomes like “peek-
a-boo” or "look at
Respons Brings or shows Wais briefly for Shows
objects when thek fum ing understanding by
R oxponding -Adut:
Teddy's sleeping.” /
Child: “Shh, night-
night.").
Prime Areas
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Communication and
Language

Personal, Social and
Emotional Development

Physical Development

Children are supported to:

Develop listening and
attention skills.

Build vocabulary.
Understand language.

Express themselves clearly and
confidently

Children taught to:
Build positive relationships.
Manage emotions.
Develop resilience.

Become confident and
independent learners.

Children are provided with
opportunities to:

Develop gross motor skills.
Refine fine motor control.
Understand healthy lifestyles.

Build coordination and
strength.

Specific Areas

5. Teaching Approaches (Implementation)

Play-Based Learning: The Third teacher

Play remains central to children's
learning.

Children have opportunities for:

¢ Child-initiated play.
e Adult-guided experiences.

¢ Exploration and investigation.

Age PSED Small World

Band

saplings
Works with a
pariner o
achieve o
shared
consfruction
goal

Block Play

Creates mulfl-
level builds with
clear design
features.

Incorperates
figures into
elaborate role-play
scenarios using
constructed
environments

Continuous
Provision

Imaginative Play Joining Play

Develops
extended storylines
based on bullds

Bullds recognisable
objects using
medium-sized
bricks

Magnetic flles
Larger varisty of
blocks

Ramps

Planks

Cars

Uses blocks fo
represent
specific objects
{ramps, roads,
funnels)

Adds detall fo
spaces (furniture in
bulldings, vehicles
in garages)

Negotiates
roles {“I'll build
the roof, you
build the
walls”™

Superheroes
Princessed

Pecple who help us
Furniture:

Story books

Uses bullding as
part of a larger
narative (rescue
mission, Gity
planning)

Begins to follow
simple picture
Instructions

Begins fo
resolve
disagreements
with minimal
adulfinput

Begins fo
conslder stabllity
and balance
when bullding

Matches build sfyle
to the pretend
sefting (castle, city.
z00)

Integrates
consfruction with
other play areas
(farm, fransport,
small world)

Creates
symmetrical or
patterned designs

Emergency vehicles
Large books

e Creative and imaginative activities.

We have designed a progressive approach to play, "The Third Teacher" (Appendix 2), which focuses
on the specific skills and knowledge children gain through our Seeds to Saplings curriculum. Adults use
this framework to enhance indoor and outdoor continuous provision, ensuring it remains engaging,
challenging, and allows children to practice new skills independently.

Direct Teaching: Weekly planning, medium term and long term planning, skill led planning.

Practitioners provide carefully planned direct teaching using the Plan, Do, Review cycle to:

e Infroduce new knowledge.

e Teach vocabulary explicitly.

e Develop phonics skills.

e Support mathematical understanding.
e Model language and learning behaviours.

Version & Date of Last Review: September 2026

Approved by Governors

(date): September 2026

Authorised by: V. Broughton

Review Date: July 2027

This document is not considered to be controlled by the quality system once printed




Each learning space will provide a long term curriculum map that outlines key themes, topics,
enrichment opportunities and overarching objectives (Appendix 3).

Spring 1 Spring 2
Th | Key ]
e | Literacy Ciatle
m | Text e
es !
WL §
y
CVAPAYy;, =
Topics | Myfomilyondme | Whenlwas ababy | What happens at Meet the Pirates! Wigglyworms ond | F'm not o farm
Autumn leaves A Snowy Place nightg How is it made? slimly snails! animal!
People who help us Welcome to Afica
Big “AUTUmN Sculpt Star Aunt Nociumal mght Frale Perfarmance | Snail homes Dinosaur museum
Create | [EMM) BI [Enin] Bl [EMM] [EMM/BI
Lt | Taw The Enormous Tumip | The Runaway Peace af Last The Lifle Red Hen Rapunzel The Litfle Green
er | Text INF: Autumn Chappaii 1F: Nestumal NF: Life cycles/farm | NF: Mini beasts Dinosaur
ac | Diverse INF: Recipes Animals INE: African animals
y [Alternahi | Nof Now Noar ©ne Snowy Night The Grulialo's chid. | The Ugly Ducking Butiery dance Rumble in fhe Jungle
veText |Thedragoncameto | Lost and Found Handa's Noisy Night | Ruby Flew oo Meisha,mokes friends
school The Bakys Owl Babies Haodg's hen Jack and the Bean Cave bal
Coldilocks and the 3 | Catalogue The Proudest Blue Pirates love stalk Hamy at the Mussum
bears The Gingerbread NF: Peaple who help | undempants SuRensOI i
The Gruffalo Man s Romeenas Ramadan | The Extracrdinary Hanggs Surprise
Pumpkin Soup. 10 litfle Elves The Very last castle | Hassan and Enjssa. | gardener
Penguin and My Santa Your santa | The knight who celebrate Eid The Kindlest Red
Pumpkin Stick man! wouldn't fight | The pirates are
Ladybird heard My hair coming
squash and a This is England (black
Squeeze history)

A medium term plan will break down overarching objectives into the sequence in which it will be
taught with the specific vocabulary identified for each half term.

[ Vocab [Week 1 [ Week 2 [ Week 3 [ Week 4 [Week 5 |
Titeracy’
Key Texiz: F: The Three Litfle Pige _ NF: Garden Animalz Rhymes/zongs:
Tiny catergilar on aleaf
5little pecs
Alittle Shell
He Leam fhe Answer “Answer what doing Answer why Use suddenly
she nomes of the | quesfions quesfions about the questions about the | to scaffold
They wios.and about the story with the new story with new and eventin
woglsinthe | story based on | vocabulary taught vocabulary taught | the story.
Under story. BLANKS leve!
Above
Nextfo Team fhe Say next affer | Retell the siory Trough siory mapping using | Refell ond oct
nomesofthe | eachpartof | fime connectives and new vocabulary to out the story
But whos.and the story refell the story with confidence using Time
so wiogls n the connectives
Because story
Pig
Mummy pig =am fhe Joininwith The | Sequance fhe firee | Sequence 4 event: | 5equance 5
5;:::‘9’5 andsisters | omecofthe | repeated houses and the wolf events
wies.and refrain blowing them down
shaw w inthe | [oatterm)
g{::l'; Leamfhe Say awho Answer why questions abouf each character | Talk about
. nomesofthe | whatdoing | as we draw the story e,g why does the pig feelings of
wioes.ond sentencefo | need ascered face? cheracters at
scared woalsinthe | say what the the end using
story wolf did each the new
Worry
Sy fime vocab.

Team fhe Talk about Know fhe word sy’ | Know The word Change
shong words: scared, | evenfswhen | and ‘cunning’ and | ‘brave’ and falk choracters
Wonl frightened, they have talk about the welf | about the pigs based on their

brave, beenscored | and hisbehoviour | behaviour persanaity

cunning andrelate fo g.gwolfis
pics another ilion
Slowng Word of the week: action words
Blew
Built/build/building

Any adult taught sessions will be carefully planned using a weekly planning format, which breaks
down the specific learning objectives, vocabulary and adaptive teaching.
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Thes Litths Grwan Dingazur Vacabulory: Farce, Toes, sncrmous, dinasger, gresn, lifle, shegaacurus, brontosaura, kil river, rocks, foreat,
calm, slew, spily
Werd of fhe weck Acweny 10 Diffcrentioton) Foous Aclhity
| Gusddianin
Cay [
1
il
Talk about fhe chicken's awn
cxpenienane o this word. When
Ly Ta kraw She werd T {whe) Torines ea fwrezr T
= | Be ablke fo wse the word force’ in a senfence
2 | sides 1 Blarks 2: con vou Descrion the | datibe the serdence:
SHart v e e Jgge b rnad.
i Rlezrke % Whetl chu s [k e
lress migint ecrddsd
. of e T ored wnaal they
cxpesienors of this word. Wher . ut hem A RS
have you seen samething feroe? wilt
Allew the <hikiren 1o act oul s
werd shawing their fisrce faces
'
[ To krvew the ward brerdosaurss i
A Tlhas | Te kmaw fhe werd ‘slow’
+ Iaduce the brontosauns Fesalvwrnno gl sl g

Any enhancements that are made to indoor and outdoor continuous provision will have a key skill
or knowledge focus and be planned outlining the intention (skill or knowledge), activity
(Implementation), vocabulary and interaction opportunities. Practitioners will use the guiding
questions to make assessments and next steps based on what they see (Impact).

Assess
Whal specific sills or concepls Seeds to Sopling Stage:
hove 1 pheerved children need Seedlings stage -6
suppart with? Who?

lwhat are the individual neads/

interssts and develepmental stages
of the children | am glanning for?
What are their next steps?

How will 1 develop this?

Plan/Do
Tl T Knaw whal The wel] zid in The ooy 1o The pigs
2 Know the who ‘welf"

LBz able to write o 3-5 word sentence
2. Be able t= draw the welf with fealures and write his initizl
sound
Achivitics | [Children wilh good Iefer Jormalion:
Weite T will huff and puff in the speech bubtle
2Children with ing letter formation:

Say what the welf said and copy the sentence. Then have = go al it

alane

AChildren with poor letter formation

Copy T will huff

b.Children who need speech

Say the sentence using the cards o supaart (C5)
Vocabulary ;lulg

u

Welf

Character

Vaice

Interactions | Who is thal?

lwhat did he do?

lwhat did he want to do?
Wwhat did he say?

Did The adhivily meel The inlended learning culcomas?

Werz there any barriers b= participatizn?

How did children interact with peers?

What would [ adapt or changs?

Haw have levels of engagement and wellbeing baan in the activity?

Haw dzes this aclivity inform my next sleps in planning?

Language-Rich Practice and sustained shared thinking

Practitioners will;
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Use the Seeds to Saplings and Vocabulary Progression planning tool to inform planning and

carefully select the vocabulary that they want children to understand and learn in every

learning opportunity.

e Use 'Blanks levels of questioning’ to ensure that questions planned are appropriate for the
age and stage of each child.

e Engage children in high-quality interactions and conversations following the SHREC
approach (appendix 4).
Read at least 2 stories or sing 2 rhymes and songs every day.

e Plan for a story and rhyme rich environment.

Seeds
Structure Blanks Level 1 Tier | Who What doing | What What like
| p T | People: ‘Actions: go, | Everyday objects: ball, Describing
? . + . mummy, up, sit, come. | cup. car, words: big, hot,
daddy, baby, | stop, eat cold, diry, litfle,
e Find another own name, Basic needs: milk. juice loud, fast, wet,
one ke boy. gir Action words: broken
@ run, jump, Body parts: head, nose,
? Animals: cow, | sieep, eat, hands, feet Feelings:
? sheep, duck, | drink happy. sad.
% = bird, fish, dog, Food: banana, apple, fired
What? What is this? cat Social words: | biscuif, bread
e Celours
hi,bye.nc, | Home objects:
f‘f yes, pleass | chair, bed, shoes, coat, | Red, yallow,
:ﬁ f’§’\° more, gone | hat blue
\ﬁ Showrme a Play words: feddy. book,
Whotcolo? ball, doll, car noises

(vroom, beep)

Daily roufines: bath, bed,
dinner, potty

Ovutdoor Learning

All children are given a minimum of one hour of outdoor learning per day. Practitioners must plan
for the outdoor environment using Seeds to Saplings, with a focus on the Prime Areas of Learning
ensuring that the Intent of each enhancement is clear.

Any physical development activities must be in line with our whole school handwriting approach
(Kinetic Letters), and focus on the foundational skills of learning to write. These skills must be
identified on the outdoor planning format or highlighted on Third Teacher maps.

[Top froes Tull Tray Tyre play (adult lod)
o to hang by reaching Bo able fo pick up vsing a pincer grip BE able fo pull/push with strength in shoulders
shing line and pegs for the Have arange of sunflowesr seeds fo plant that ama

0 peg up cifferent materiak o | encourage children 10 use thelr pincer grip o Adulfs to model and supervise Can they pull

pick up. types with ropes up the banks and hilk.
[ e 5 . =5
C !
Q q N =
Reading/writing Paint (Maths)
Word hunt: To be able o reach high Be able fo shther (army crowl)
GhyGk/Unit | blends Children paint verical suaces Step 1t penguin
(colkags/shests/papsr] Sten 2: mesrkc
Bo able to draw what they observe Step
Clip boards and pens available for them Step
to draw the birds/bugs that they find g Slep 5i Iz
=5 Step & Si

Natural World Water
To know the names of bugs in our Be able o fransport without a spill Be able fo count out objects fo 8.
e e re h s | Children to fronsport cifferent containers of water | Be able to use the language of one more, less

from g fo be without spiling focussing on shoulder | ans

girdle and forsarm us

Bug using fhe check st control.

Vecab: legs. scurmy, siow, shell, hide, )

wing, foot, names =~+| Ihave 8'on'my cake, can you check thalg Can
- you make a cake with more

cinafions of shells and sand
Use maths languoge and
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6. Early Reading and Phonics
We recognise that early reading is crucial to children's future success.
We therefore:

e Deliver a systematic synthetic phonics programme.

e Ensure phonics sessions are regular and progressive.

e Promote a love of reading through daily story, song and rhyme sessions.
e Provide access to a wide range of quality texts.

e Support parents in developing reading at home.

Children are given frequent opportunities to revisit and apply phonics knowledge throughout the
environment.

There is an expectation that one skill led plan each week will focus on listening and attention or
reading.

The 'Golden Reader' intervention provides tailored, stage-appropriate support to children
struggling with the foundational skills of blending, vocabulary, and listening. By accelerating their
progress, the program helps close the attainment gap so pupils are fully prepared for Key Stage 1

7. Assessment
Assessment is ongoing and informs teaching and learning.
Practitioners:

* Observe children in everyday activities.

e Use professional knowledge to assess progress.
e |[dentify next steps in learning.

e Monitor children's development regularly.

Assessment is:

e Meaningful and purposeful.

e Embedded within daily practice.

e Used to inform curriculum planning.

¢ Shared with parents and carers where appropriate.

Nursery practitioners will complete the 2 year developmental reviews in line with government
guidelines and report this to health visitors accordingly.
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The Reception Baseline Assessment is completed in accordance with statutory requirements.

EYFSP is completed for each child at the end of their reception year and submitted to the local
authority in accordance with statutory requirements.

8. Inclusion and Equal Opportunities

We are committed to ensuring all children can access a high-quality education and are valued
and respected.

We:

e Adapt provision to meet individual needs.

e Use visuals

o |[dentify barriers to learning early.

o Work closely with external agencies where necessary.

e Support children with SEND through appropriate interventions and strategies.
« Celebrate diversity and promote equality.

9. The Learning Environment
Our learning environment:

e Promotes independence.

e Encourages exploration and curiosity.

e Reflects children's interests and achievements.

e Supports all seven areas of learning.

e Includes high-quality indoor and outdoor provision.

Continuous provision is rigorously planned, using the Third Teacher Progression of Play Behaviours
(Appendix 2).

Practitioners continuously evaluate the play needs, skills and knowledge required of their children
and upskill their areas of provision according to the appropriate stages. This will be completed as
a minimum; every half term.

Practitioners must complete a daily Risk Assessment for indoor and outdoor provision and record
the outcome on the EYFS RA log.

10. Partnership with Parents and Carers

Parents and carers are children's first educators and play a vital role in supporting learning.
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We will: .
!': ClassDojo
e Share information about children's progress.
e Encourage parental involvement in learning.
e Maintain open communication.
¢ Provide opportunities for parents to contribute to assessments.
e Support learning at home.

Each family will be given a Dojo account on completion of their transition period. Practitioners are
expected to complete a learning journey of each of their key worker children, each half term, to
share the progress that the child is making. Class teachers are also expected to document a
summary of weekly learning with parents as a class story.

The '5 Books a Day' Campaign

Research demonstrates that children who are read to five times a day during their first five years
enter school with a significant vocabulary advantage, having encountered approximately
1,000,000 more words than their peers. To actively support early literacy and language acquisition,
our school champions the ‘5 Books a Day’ campaign.

Home Reading Expectations

To achieve this shared goal, we work in partnership with families to bridge the vocabulary gap.
The school explicitly requests that parents and carers commit to reading at least two stories a day
with their children during their fime at home.

Classroom Accessibility and Resources

To scaffold this initiative and eliminate barriers to high-quality literature, classroom doors are
opened to parents daily at 3:15 PM. This designated time empowers families to access the
school’s rich diet of texts and read collaboratively with their children within the learning
environment.

11. Transition
The following outlines the timeline for any child starting our EYFS setting at any stage;

All new to school families will be contacted with notice of a school visit. This will take place in
school with their named class teacher, key worker or a member of the senior leadership team.

During this time a School visit form will be filled in with the family (appendix 5).
Children will start with short sessions as follows;

2 Year old: hour visits with parents
3-4 year old: hour visits with parents
4-5 year old: hour visits with parents
These will increase as the child settles within the setting
e Their first visit alone will be for no more than one hour. Parents are welcome to stay in the
school reception to wait.
e Once this visit is a success, parents may leave for an extended periods, dictated by the
class teacher.
e Half days will be the starting time for up to five days for full day pupils.
e If achildis distressed parents must be called to pick up, if the child cannot be consoled
after one hour.

Version & Date of Last Review: September 2026 Approved by Governors (date): September 2026
Authorised by: V. Broughton
Review Date: July 2027

This document is not considered to be controlled by the quality system once printed




e Children must not be left alone when distressed and their key worker must be close by.

e This process can change at any time and should always put the needs of the child first.

e If a child settles and then changes happen to their well being, they may start the settling in
process again.

12. Safeguarding
Safeguarding and promoting children's welfare is everyone's responsibility.
All staff will:

e Follow safeguarding procedures.

e Maintain appropriate fraining.

e Create a safe and secure environment.

e Promote children's wellbeing and safety.

Safeguarding underpins all teaching and learning.

13. Monitoring and Evaluation
The effectiveness of teaching and learning will be monitored through:

e Leadership observations.
e Learning walks.

o Curriculum reviews.

¢ Assessment information.
o Staff discussions.

e Parent and child voice.

Findings will be used to inform continuous improvement and ensure the highest quality provision
for all children.

Conclusion

Through high-quality interactions, ambitious curriculum design, rich language experiences and
strong relationships, we aim to provide every child with the strong foundations they need to
become confident, capable and lifelong learners.
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